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The Success For All Commiftee, established
during the 1996-97 school year, outlined a
three-year plan for the implementation of the
strategies from the Success For All Learners
document. The committee’s primary goal was
to promote the use of differentiated
instructional strategies in the division's
classrooms. The consistent use of these
strategies in all schools and from grade to
erade was seen as the best way to enhance the
learning of all students within the division. In
order to achieve the primary goal, a secondary
eoal of the committee was to develop a
division-wide continuum of best instructional
strategies. This continuum would be used as
a guideline so that teachers from school to
school and from grade to grade would know
what to expect from the students entering
their classrooms.

This brochure is the final result of the process
to develop the continuum.

Success For All Commities:

La Verendrye School - Terry Arnal
Yellowquill School — Phyllis Mesayton
Victoria School - Mike Mauws

Arthur Meighen High School — Cathy Hoover
Crescentview School - Bev Zaroski

Hutterian Schools — Terry Rudge

Oakville School - Rob Thoraton

Fort 1a Reine School — Charlie Clifford

Morth Memorial School — Dennis Hallick
Portage Collegiate Institute — Bob Kriski
Ecole Prince Charles School - John Rennie
Professional Devalopment Committes — Debbi Miles,
Eathi McConnell-Hore

Coordinator-Student Servicas — Paul Gillaspie
Superintendant — Lamy Tavlor
Assistant-Superintendent — Dennis Shindle

Sub-Committes Brochure Development: Bev Zaroski,
Kathi McConnell-Hore, Bob Kriski, John Rennie

MOTE: The strateries described in this brochure
should serve as a guideline for the teachers at each
grade level but are not meant to limit each teacher,
The strategies may be adapted to each teacher's need
and grade level. Also, there are many other excellent
strategies described in various curricula guides that
may be used or adapted by teachers.



Active Listening

Check Five
This activity teaches whola-body listening.

Purpose:
To teach students the physical skills associated
with active listening.

Steps:

1. The class identifies what five parts of the
body do during active listening: hands, feet,
eyes, ears, and brain.

2. Students work in pairs, with one child in
each pair designated the listener and one
the speakar. The listenar wears a hat.

3. The speaker says, 'l need you to check
five." The listener checks hands, feet, ayes,
ears, and brain to see that they are
prepared to listen.

4. The speaker talks freely or on a given topic
until a timer rings.

5. Tha listener repeats what the speaker said
"I heard you say ...."

6. The speaker confirms the summary.
7.The partners reverse roles.

SLANT is an acronym used to help students
learn the physical behaviours associated with
active listening:

SLANT

» Situp

+ Learn

+ Activate your mind

+ Note what the speaker is saying

» Track the speaker with your eyes

The SWIM strategy provides two-stage
instructions for active listening. Teachers need
to demonstrate these skills first, and then have
students practise them with a partner.
SWIM
+ Situp
» Watch the speaker
* Inquire

- ask yourself what the speaker is saying

- ask a relevant question
+ Make connections with what you

already know

Make a picture in your mind
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LISTEN - to instructions, a lecturs, video,
presentation, or discussion

THINK - individually and make a list,
amap, or a diagram

PAIR - with a pariner, add to the
ideas generated individually

SHARE - responses with the
whole group

Sort and Predict Frame
Unit

Topic

Directions:

Read the list of words on the left and sort them
into four different categories by placing them in the
boxes. For the words that you are unsure of,
predict which category each would belong to.
When selecting categories, try to make the fourth
category different from any category that the rest
of the class would think of. Use your creativity; be
originall You may use ene word in more than one
category.




KWL

Kncw now (drEw:) Kriow ncw {llst):

MNesad to know:

List what you have learned: Fnal concapt map o drawing:

Gallery Walk

A Gallery Walk can also be used at the
beginning of a unit o introduce students to the
subject. It is an effective way to offer students
tactile and visual experiences.

Purposes:

1.
2.
3.

To present the big picture,
To integrate the ideas in a unit.
To extend students' ideas.

Slaps:

1.

2,

The teachar places saveral displays,
pictures, and articles around the room.
The teachar invites the students, in pairs or
triads, to walk around the room, examining
gach item.

. Students respond in one of the following

ways:

« Answer specific quastions providad by
the teacher.

s Develop a list of questions.

« Compare and contrast the items.

+ Belate the items to something else.

+ Collact notes regarding the items in a
learning log or field book.

+ Respond to each item by writing about it
on a paper posted near the item.




Word/Picture Splash

A Word Splash is a collection of words or key terms from
textual material that studants will be reading or haaring.
Students examine the words and try to predict what they will
read or haar.

“Social Changa in Canada” “Wildflowers for Marian”
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Variations:

1. Show students several items and ask tham to make
pradictions about the story or article they are about to read
of hear.

2. Word Splash may be used with picturas for younger
students, Studants may pradict the story by loaking at or
saquancing picturas.

Sample:
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Story Mapping
Title Narna
Authar lMustrator Date
Wha? Wihigra?
Diratw a plcture abaut the skory.
W&t happens n the story?
Beginning Middie Ered




Mind Maps

Mind mapping is a brainstorming activity in which studants
arrange images and ideas in dusters around a stimulus word.
Mapping halpa studants to see the natural, non-linear
relationships among their ideas, feelings, and images on a given
subject. This strategy may be used throughout the leaming
process. As a pre-wiiting strategy, mapping helps students to
genarate and organize ideas.

Purposes:
1. To activate prior knowledge
2. To genarata ideas in pre-writing.

Steps:

1. Each student makes a circle on a piece of papar and puts
tha stimulus word or topic in tha middle.

2, Individually, students brainstorm for ideas, images, and
fealings. They place words, phrases, or images around the
stimulus word in clusters representing connections they see.

3. Students discuss thair clustars with a partner and add ideas
or connections.

4. Students share their maps with the whale class. The teachar
has an opportunity to extend students’ prior knowledge and
to comact mizconceptions by making a map for the whola
class on the blackboard.

Sample:
Grade 4 - (25
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Learning Log

The lzarning log allows students to write their way through to
undarstanding, and allows teachers to monitor student leaming.
{The Focused Free-Write stratagy discussed in the activating
strategies section of the Success For AN Learners document can
also ba usad for this purposa.) Inteaching the leaming log,
teachars nead to describe the strategy, model its use, and lat
students move from guided practica to independeant practica.
Teachers may either provide students with prompts to help therm
focus, or pose problems and have students reflect on them in
their logs. Students often use clusters and websa in thair logs, as
wall as pictures and words.

Learning logs are also effactive ways to increase studant
metacognition. Through discussion, students can be taught to
reflect on their learning:

# How did | find mysaf thinking about this?
« What did | learn about my=self from doing this?
* What would have helpad me to do it diffarenthy?
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Purposes:

1. At the beginning of the lesson: to help studants focus on their
learning and to connect the current lesson to that of the
pravious day.

2. During the lesson: to consolidate and review laarning.

3. Atthe end of the lesson: to wrap up the lesson and to reflect
on and extend students’ knowladga.

Steps:
The teacher provides students with questions or prompts at the
baginning, middle, and end of the lasson.
1. At the beginning of the lesson:
« What questions do you have from yesterday?
« Write & memo to someone who was not hare, explaining
what wa leamed yestarday.
*‘Yosterday | Learnad ...
+ |'m still wondering ...
2. During the lesson:
| now understand ...
« What | just leamed connects with ...
3. Atthe end of the lesson:
« What problems do you still have?
* Reflect on the strategy we used and why we used it.
# How can you connact this to other coursas or subjects?
# Reflect on someathing you obsenved which triggered your
thinking.
# Did somathing you heard, read, or viewed surprise you?
+ | still don't understand ...

Process Notes
When using the Process Notes strategy, students describa, in writing,
the procass they went through in soling the problem. These notes
help students to become aware of how they find their way through
problems. Modeling the strategy in working through a probleam with
the whola class helps students to laam new problem-solving
strategies.

Purposes:

1. To increase metacognition.

2. To help students assess the efficiency of their problam-salving
processes.

3. To help students expand their repertoira of problem-salving
stratagios.

Steps:

1. Immediately after solving a problam, students wiite a
description of the process thay went through to arive at the
answer. (Even f they get stuck and cannot solve the problam,
they recond their process.)

2. Students share their problem-solving process with a pariner
or @ grop.

3. After sharing, students add to their process notes, assessing
their cwn strategy. -
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Venn Diagram

I TUNDRA i DESERT l

- capitalization
- overall appearance (organization)
- punctuation

- spelling

5-STEP EDITING CHECKLIST

Meaning

L Self

U Partner

U Editor-In-
Chief

v' Does it make
sense and say what
| think it says?

Capitalization

v Did | use capital d d d
letters correctly?

-

- first word of a sentence

- names of people, pets, cities, towns,
countries, streets, days, months, titles




Course

Anticipation Guide

Unit

Statements

Your Response

Initial:

After:

Why:

Initial:
After:

Why:

Active Viewing
Video/Articles/Slides Analysis

Mame/topic of
articledvideo/slides:

MName:

1.1n one santanca, give tha topks or
main Idea of the presantation

3. List Important polnts or detalls
about the prasentaton.

2. Draw a pleture or diagram which
Mustrates somathing Important
dbout the prasentation.

4. Write thress discusslon questions
apout the videoarticlvaldes.

E. Explain how the videovarticles sides connects to the toplc or unlt you are

studying In class.




Do Your LAPS

Fior the nect faw minutas, you wil
a. listan to a speaker b.owatch amove orvideocalled____

C.enjoy a presentation  d.

Listen: Agk yourself questions (rcord them nera).

Plcture what you hear (and draw It). Summarize what you heard (Ina
paragraph or twa).
Admit Slip Admit Slip Exit Slip Exit Slip
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Concept Overview

Ky word of concapt: Witte an explanation or definition In your
QW wWords, You will be paraphrasing.

Draw a figurative reprasantaticn,

List facts (at least fhve).

Winte down two questions about
tha concept.

Craata an analogy.
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Three-Point Approach for Words and Concepts

Definition Word or Concept | Diagram

Synonym/Example

Definition Word or Concept | Diagram

Synonym/Example

Definition Word or Concept | Diagram

Synonym/Example

Frames and Maps

. Students complete the frames independently or in small groups.

They may then be asked to move into a Think-Pair-Share
strateqy.

. Students use the frames until they are able to internalize the

structures they provide, and organize their process independently.

Information Mapping

. The teacher gives students an article.

. Students skim the headings and read the first and last paragraphs

of the article.

. Students read the whole article and identify the main ideas and

supporting details. They note these on their maps.




SQ3R

SQ3R is a classic review strateqy, developed by FP. Robinson in 1946,
SQ3R is an acronym for the steps students can use for effective
studying:

- Survey: Look over the material to get the big picture.

Question: Speculate about the contents; ask yourself questions
to establish objectives for learning.

Readl: Read the passage or notes.

Recite: Orally rehearse the material.

Review: After 10 minutes, jot down everything that you can
recall. Check against your notes.

This strateqy is sometimes modified with the addition of twoe more Rs:
— Rite: Write a summary of the contents.

- Reflect: As afinal step, reflect on your learning.

Look It Over

What | See What This Tells Me




Paragraph Frame

Title:

Introductory sentence:

First detail sentence (begin with a transition word):

Follow-up sentence (more information about the first detail):
Second detail sentence (begin with a transition word):
Follow-up sentence (more information about the second detail):
Third detail sentence (begin with a transition word):

Follow-up sentence (more information about the third detall):

Concluding sentence (begin with a concluding transition):

LINK (List = Inquire — Note = Know)
1. The teacher shows a picture, diagram, or key word or term.

LIST
2. Working individually, students list everything that comes to mind.

Working with the whale class, the teacher asks students to give
their responses and lists them on an overhead or a blackboard.

INQUIRE

3. In small groups, students inquire of each other. They ask for
clarification or more information about the points listed. The
teacher may also clarify any important misconceptions that
could affect the students” understanding of the concept.

NOTE

4. With the overhead turned off, students note (write, list, draw)
everything that they have learned. If students appear to have a
number of misconcaptions, the teacher may wish to make
another list of student-suggested points on the overhead.

KNOW
5. Students read, view, or listen, and then confirm what they know.



PACER
PACER is an acronym for a test-writing strategy that involves the
following steps:
« Preview the whole test, taking note of important instructions.

« Arrange your time: Note how many marks are given for each
question. Estimate the length of time you can allow yourself for
each section of the test.

« Clue words: Look for and highlight key words (e.g., List, Discuss,
Show all your work, Give examples, Answer any THREE of the
following, Draw a diagram).

« Easy questions first: Find the easy questions and answer them
first. If there are multiple-choice guestions, reduce the choices.

« Review the test before handing it in. Answer all the questions.

Compare and Contrast Frame

Unit Topic
g How are and alike?
M
P
A
R
E
g How are and different?
H
T
R
A
5
T
Write a statement to compare and contrast the two terms,
concepts or events.

R.A.P.
R. READ - Read the paragraph silently and think about the meaning.

A. ASK - Ask what is the main idea and what details support it?

F. PARAPHRASE - Put the ideas into a sentence using your own
words.




Word Cycle
‘Werd Gyl

1. The teacher lists nine vocabulary terms from 57

the unit in the centre of the cycle. L dhart j
g e S

2 The teacher asks a student to (o ¥ "’/ 0,
choose the initial two words and =" ptowntasin
identify the connection between eehidr recgiration
them. The words are placed in =~ [ o ) C ([ photesyathonis
adjoining ovals, with the  — b |
relationship between the " | e 15
words written in the band that A shiorapiyl  ronset)
connects these ovals. L =) N

T /o

3. Students continue this process N d\: o “r_..JM. Y

until the cycle is complete. o f__,x‘.ﬁ'l_,,. — A
Concept Frame
Concept Examples
Characteristics
What is it like? What is it Can you illustrate it?
unlike?

Definition




Co-op Co-op

Developed by Spencer Kagan, Co-op Go-op can be used at any stage in the leaming process. It is particularly
useful at the end of a unit. as a vehicle for students to integrate and extend their learning. Co-op Co-op
structures the class o that students are cooperating within teams and with the whole class to reach a class
goal.

The 10 steps of Co-op Co-op are:

1.

Student-centered class discussion: Reading, lectures, films and other experiences are followed by class
diszussion to uncover and stimulate curiosity. The aim of the discussion is not to lead students to
predeterminad topics for study, the discussion should lead to an understanding of what students want
to leamn or experience in relation to the tapic to be covered.

Selection of student teams: Students are assigned to heterogensous groups.

Team-building and =kill development: Co-op Co-op cannot proceed successfully until the members of
each team feel some identification with that team. The number and type of team building activities will
depend on the needs of the class. Skill development, which beging at this stage, is an ongaing part of
Co-op Co-op.

Team topic selection: Students are reminded of the topics the class identified in step 1, and each group
chooges 3 tapic, taking responzibility for one part of cliss's learning goals.

Mini-topic selection: Each group divides its topic into selections fo create a division of labour amang
group members. There may be some averlap of these mini-topics, but each one must also make a unigue
contribution to the whaole. Each student in the group will become the group's expart on one mini-topic.

Preparation of mini-topic presentations: Students research and organize materials on their mini-topics.
The use of both primary and secondary research is encouraged.

Mini-topic presentations: Students present their mini-topice to their partners. These are to be farmal
presentations, with the presenter standing, and a specific ime allotment. After the mini-topic
presentation, the whole group has a wealth of information on the topic.

Preparation of Team presentations: The team discusses its topic thoroughly, with the goal of
synthesizing and imtegrating the material each member presented, and exploring any questions that have
arisen. The groups firal presentation requires synthesis; it cannot simply be a panel with 2ach member
prezenting his or her mini-topic. The form of presentation will be determined by the material. For
example, it may be o debate, a Gallery Walk (see Grade 1), a demonstration, or a drama.

Team presentation: The team is responsible for arranging the ime and the classroom space far
the presantation.

10. Reflection and evaluation: The evaluation has three components; teammates evaluate each mini-topic

presentation, the class evaluates the major team presentations, and the teacher evaluates the papars each
student writes on his or her mini-topic. Students participate in the construction of evaluation rubrics. The
class reflects on the group process.

Jigsaw: A Cooperative Learning Strategy

lig=aw was developed in 1978, and has since been modified in various ways. This coopermtive learning
strategy is similar to Co-op Co-op in that students become experts on part of a topic, which they then
share with their aroup; its central difference is that the topic and learning materals are teacher
determined.

Jig=aw requires that each member of a student team be given a unique subsection of curriculum materials
that is comprehensiblz onits own. To master this material, each team member meets with students from
ather teams whao have been assigned the same material to learn. The group then discusses means of
teaching the material to their respective team members. The teams re-form, and each student teaches
the others his or her segment of the material. Students take individual tests on the material.




Explanation Planner

What is being explained?

What is needed? What is needed?
) WO What are the sleps? ! S"Enaf W,
S\ﬂ“a A (Use a signal word with each step.) [ on, g
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Introductory (grabber) sentence:

Concluding (clincher) sentence:

IDEAL Problem-Solving Frame

Namea
Linit Content
Text Pages Problem Numbers




What do the letters In IDEAL stand for?

I - Identify what information you must find and what information you are given.
D - Decide what steps you must take.

E — Write out the equatlons(s) with all the units; estimate an answer.

A — Find the answer.

L — Look back and check your answer; compare to the estimate.

Problem
Number Protocol Work
I
D
E
A
L
Note-Making Methods
Overhead Notes MNote Frame
The purposes of the circulatory system are: The purposes of the
systermn are:
+ fo transport needed substances (oxygen s f0 neadesd
and nutrients) to all living body cells. substances (oxygen and nutrients)
to all living body cells.
» to remave wastes (carbon dioxide and + to remaove
nitrogen wastes) from those calls. (carbon and
nitrogen wastes) from those cells.
= to defend the body. + to the
body.
Two Column Notes
Class Topic Date

Main Ideas Details or Support




Sonior

Knowledge Chart

I= a variation of KWL (see Grade 1 section). The Knowledge Chart substitutes "Need to
Know: for “Want to Know".

Knowledge Chart
KNow now (draw:) Know now (Nst):
Course
Linit
What to you know about
Head to Know:
List what you have learned: Final concept map or drawlng:

Seven-Step Knowledge Chart

Topic

1. Work individually. List everything that you know about the topic.

2. Work with a partner. Add to your lists and put an asterisk {*) beside anything about which you are
unsure,

3. Work with your partner. List arything that yvou might wish to know about the subject, or anything
thiat you think vou might nead to know.

4. Discuss with the whole group.

5. Participate in tha lasson (read, view, discuss).

&. List everything that you have leamed about the topic.

7. What queastions do you have that have not bean answarad?
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Graphic Organizer

This is a problem/solution organizer which can be done in a sequeance of steps. e.q.

Problem: The nursery school class is learning how to tie their shoes.

Sleps:

Place shoe Hold shoelaces - Pull until
on foot ':D one in each hand ':D tight

Lay left lace toward
right. Lay right lace
over left and pull | L» Etc. )
under first lace
and tighten.

Solution (or result):

Graphic Organizer

&

Sequential Steps
SKIl  Check
Nead To
Know Know
1. 1.
2. 2,
3. 3,
4. 4.
5. 5,
6. 6.
7. 7.
8. 8.
9. 9.
10. 10.




Senior

Charting the Patterns

Title Characters Setting
ProblemiConflict Events
Resolution

Students nead to have a similar grasp of the most commaon organizational patterns used in
expository text:

Title Thesiz/ Topic Main ldeas
Subtopics Argumentation/Details

1. 1.

2 2.

3 3.

4. 4.

Conclusion

Doris Cook (1293) calls the organizational patterns that characterize expository writing “frames,”
and categorizes them as frames that
= contain one major element or idea, plus supperting information, such as a proposition and its
support
+ describe a sequence, such as a goal, action, or outcome
= contain two or more important elements or ideas, such as a problem and its solution,
ar comparison and contrast.

Teaching students to recognize crganizational structures of expository text can be accomplished by
+ teaching them the cue words that writers use to signal the structure they are using

= Using questions that cue students to the structure

+ providing students with graphic organizers on which to chart textual information.

Sample charts follow.




Sequence Category

Sanior

Text Structure

Cue Words

Frame Questions

1. Sequencea

2. Goal/action‘outcome

finally, then, now, to begin

with, before

if, although, unless,
providing, whenever

« How did it beqin?
= What are the steps?

+ What is the goal?
+ What is the outcome?

Graphic Organizer

PROBLEKM - STEPS/EVENTS - SOLUTION/OQUTCOME,

GOAL - STEPS/EVENTS - RESULTS/OUTCOME Senior 3

Problerm: The saew government af (hrada wiched e
supand Wegt. The a4is r-fwlﬂr‘l‘mn in the Ked River
area teared this tulecver and the rushof setler fram +he
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The Debate

The best test of skill in arguing clearly and logically is debating informally
or formally.

In an informal debate the class is divided into two sides — the affirmative
and the negative. Volunteer speakers from each side contribute alternately.
Three impartial judges should decide which is the winning team.

A formal debate is a contest between two teams who test their skill in
argument to win audience support.

A. The Subject
* |t must have two sides which are capable of being argued.
+ To avoid confusion, the subject must be stated positively.
|t should be stated clearly and briefly.

B. The Debaters
* The side which supports the subject is called the affirmative;
the side that does not, the negative.
* Each team must prepare its argument carefully and decide which
points are to be covered by each speaker.
+ Each side may have two or three speakers.

C. The Procedure

* The chairman announces the topic, introduces the speakers,
explains the time limit, and announces the judges’ decision.

*+ The debaters speak in this order:
1. First affirmative
2. First negative
3. Second affirmative
4, Second negative

+ The first speaker for the affirmative makes his rebuttal or the first
negative has his rebuttal followed by the affirmative.

D. The Judgment
+ The decision is given to the side which has more effectively
presented and supported/refuted the argument.
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“ Carousel

Carousels are an efficient means of organizing interaction so that
the students can exchange ideas with many of their classmates in a short
time. Use a carousel to allow students to share opinions or information they
have discovered through research.

1. The class forms two circles, one inside the other, with students in the
inner and outer rings facing each other. If exchanges are to be brief,
students can stand. For longer exchanges, and in situations where
students are expected to make notes of new information, each
student should have a chair.

2. Students who are facing each other share their ideas and information
for a specified time period (e.g., two minutes).

3. At a signal, the outside circle rotates so that each student faces
a new partner. Sharing resumes until the next signal.

4. When students in the outside circle have shared with each student
in the inside circle, the carousel is finished. Students can then
synthesize in writing the information they have gathered.



Sanior
Strategies for Independent Learning

Editing
Tha process of produclng various drafts of wrltlng ESS|QF'II"I’IET"ITS is an essential classroom
actlvlty_. with DFU'U’|5|DFI made for confarences with the teacher and WDFHSHDDS with other
students at various STS.QES. Students also need to learn skills for d:}lng the final edit of wrltlng
asslgnments on their own.

In the final edit, students need to do the following:
« | et the piece “cool down.” Writers have a more objective view of their work if they read it a
day or two after it is written.

* lse strategies to find errors that the eye glosses ovear:
— Read aloud.
— Read backwards (a strategy that professional copy editors use).
— Read several times, each time focusing on a particular concern (e.q. sentence structure).

« Highlight words that may not be spelled corractly, and then follow these steps:

— Try writing the word in other ways. (Which one looks right?)

— Say the word syllable by syllable while writing it.
Think of what the root word may be. (Ask, “How do | spell the root word? Do | have to
change the spelling of the root when | add a suffix?")
Think of the meaning of the word (useful for homonyms such as there, their, and they're).
Lise memory tricks for some words (e.g., a piece of pie)
Check the dictionary.

Mote Making

Students who have not been taught to make notes often use a variety of ineffective methods
such as:

» trying to write everything the speaker says

« writing only what the speaker puts on the blackboard, and therefore missing important peints
« listing items with no indication of their connection or relative importance.

Effective note making is an active skill. Students need to be taught to:

« think about the purpose of a presentation

» listen for a speaker's organizational cues

« recognize and disregard digressions, repetition for emphasis, and extraneous examples

« use a method that shows the connection between concepts and their relative importance.

Teachers can model note-making methods by making notes themselves on the overhead
during a presentation or video. Alternatively, students can compare their notes in small groups
after a presentation, discussing the decisions each made about the relative importance of
various items.
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DRTA (Directed Reading-Thinking Activity)

In addition to activating prior knowledge, the DRTA strategy helps students to make inferences
while they read. The teacher guides students through a reading selection, helping them to
formulate questions, make predictions, and validate or reject their predictions. The strategy
should be taught over time so that the teacher can gradually reduce guidance as students begin
to use the strategy independently.

DRTA can also be used as a general model for teaching. Students could be asked, for
example, to look at the figures of a series of quadrilaterals and make predictions about their
properties, confirming or rejecting their predictions after the lesson.

Purposes: 1.
2.

Steps: 1.

Purposes: 1.

Steps: 1.

To activate prior knowledge.

To help students predict and set a purpose for their reading.

The teacher asks students to look at the title, pictures, and any other textual
features of the reading selection, and to share what they already know about
the subject.

The teacher asks students to predict what the text will be about, and to
support their pradictions.

Students read the text silently, keeping their predictions in mind as they read.

Students confirm or reject their predictions, giving evidence or proof from the
text.

The cycle is repeated with the next section of reading.

Picture Cue Frame

To help students select details to remember from a video or oral presentation.

To teach students to categorize information.

The teacher gives students a sheet divided into small squares.

As students listen to a video or prasentation, they sketch a simple picture
in each box.

After the presentation, students can cut the pictures apart and write a
sentence for each.

Students can categorize the pictures. Each group of pictures and sentences
forms a paragraph. The paragraphs combine into a complete report.
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Lesson Frame

In preparing a lesson or unit overview, teachers construct the frame that best suits their subject
matter, grade, and classroom and lesson organization. (See next page for a blank example of a
Lesson Frame.) Teachers often put lesson frames on an overhead transparency or erasable
poster so that they can reuse them each class and familiarize students with their purpose and
format. Some teachers use the blackboard for a lesson overview. What is important is that this
overview be provided in writing to accommodate visual learners.

Purposes: 1. To help students focus on the goals of the lesson.
2. To place the lesson in the context of the unit.
Steps: Alternative procedures

1. The teacher fills out the Lesson Frame prior to the class and discusses it with
students.

2. The teacher and students fill out the Lesson Frame together.

Samp!e:
Lezzon Frame
Course: Biclogy 405 Topic: Genetic Variability
Lesson Outline Date: Monday, February 5
1. Introduction
+ Focuszad Free-Write Lesson Outcomes
-Why are organisms similar to their + Toidentify the variations in inherited hurman traits.
parents and yet unigqua? + To focus on monogensatic traits.
- How ara you similar to your parents? + To apply genatic terminology.

- How are you diffarant?

2. Variability lab
- charactaristics and probability

A, Variability notes

Assignment
1. Complete the Focused Frae-Wiite and share your writing using the Listen-Think-Pair-Share stratagy.
2. In your group of two, identify parsonal characteristics,

Make note of this:
+ Hand in your signed course autlines by Friday.

+ “You will write the introductory quiz next Tuesaday.
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Course Toplc

Lesson Outline Date

Lesson Ouicomes

Assignment

Make note of this
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Reciprocal Reading

Reciprocal Reading is an interactive strategy that is particularly useful when the subject material is
difficult and requires active reading to construct personal meaning. It teaches students to ask
questions that will enhance the skills of infarring and making connections between what the author
says and what the students know. It can be used across the curriculum.

Purposes: 1. To provide variety and increase student interest in the reading material.

2. To promote long-term improvement of literacy and communication, problem solving,
and human relations skills.

3.  To create a “community of learners.”

Steps: 1. The teacher explains the purpose for using the Reciprocal Reading strategy
and the various types of questions to be taught and modelled.

The three general categories of questions are:
« Onthe lines - answers can be found by looking in the text.

+ Between the lines - answers can be found by problem solving, inferring, or using
the clues to build connections.

« Beyond the line or In your head - answers can be found by thinking of what is
known already from experience and putting this knowledge to work.

2. The students and teacher silently read the passage of text.
(The text may be placed on an overhead and uncoverad as requirad.)

3. Students close their books and a team of three or four volunteers lead the class
discussion by posing questions about the reading.

4. The teacher helps make connections, models good questions, and clarifies and
extends thinking.

5. After reading the next section of text, the roles change, so that the team answers
questions posed by classmates.

6. Reading continues in this manner, with the role of the questioners changing.

7. When several passages have been analyzed, the teacher has students predict what
might follow in the taxt,

8. Students check their predictions after they have finishad reading, and the teacher
leads a follow-up discussion on what they have discovered.

9. Students may be given time for written reflection on the effect this strategy has had
on their individual thinking and learning.

10. After several sessions using this strategy, students can work in groups of three or
four, formulating and responding to one another's questions.



Sonilor
Focused Free-Write

The Focused Free-Write is a writing-to-learn strategy. It can be part of a learning log. (Learning logs are discussed
in the Grade 2 section.)

Purpose: To activate and extend prior knowladge.

Steps: 1. Students write for a few minutes about the subject to be studied, using a prompt prepared by
the teacher.

2. Students share their writings with the class.

Samples: Lihid | Kwnow abyut  red sided gardar
snakes; -
o lgd® Aar. | ar =aclw . A {
Lome  peurme oyt ol e prl 40 mede,
The 'E'F“Iu‘lij e el ght by GRe for e pRirs)
becguge o thes W came o Bkt the gl
the bra ks mighd A , B lemy with same ol the
Snikes W e e 7 T Leapt, bt 7 fomaie
cames  ggd. all pit shi  FLE  aupe  @n  ador
It Lot the  mele  thpt she s reade e
mate, afiler She W@ maled she leds o™ 4
diferet gdwe fhef dels £he gl Ehal ke azy

Mated ‘and to beg ofF. whea Mt Demale temes
et of “hee pit, quike T few males  rush 4a
ke gmd Leg des omegde,  but onld  gue  anale will
s petad, -j

Fact-Based and Issue-Based Article Analysis

Fact-Based and lssue-Based Article Analysis frames stress the higher-level thinking skills of analysis and evaluation,
and different learning styles. (See Attachments 21 and 22 in the Suvecess For All document.)  They may be used as
an alternative to the traditional written report. Teachers are able to see students’ reasoning at a glance.

Purposes: 1. To gain information from journal or newspaper articles, and to develop further
understanding of a subject.

To provide opportunities to practise analysis and evaluation.
To distinguish between factual information and opinion.

To allow students to respond through various learning styles.

o R W e

To provide a method of response not based entirely on linguistic skills.

Steps: 1. The teacher photocopies the Fact-Based and Issue-Based Article Analysis frames back to back.
The teacher provides students with, or has students choeose, an article to analyze.

Students read the article.

Students decide whether the article is fact based or issue/opinion-based.

Students analyze the article and fill in the appropriate frame.

L

Teachers often assign marks to these completed frames.

o
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Fact-Based and Issue-Based Article Analysis

Samples:
Fact-Based Aricle Analysis
Chamlatry 305

gy concepd (wiillen in a senlence]:

The introdustion of mdon 50 years ago
has tataly revelutiorized Che way we live.

Wirile an aricle summary of dafinition in
wirlif e wores. Do not §st laots. Givo
an cuarie.

Hilon waid e Tirdk evitiedly S hiatas Ak g
VE catally cdhingid rdgacny pnd seanydey e
Fiylon wad usad dar many thinge [liggmge,
tkbruahus, carpel, febing ine, surgial
sarturow]. Tl porhape B6 bek inden use ee |

] J -‘TYﬁ‘ . 2, What o racombinant. DHAT
I, Tsurgical —

Myl . Gl UrEg Explain the techrology presented.
L41ns '/ " ! ik whall Constad nghon, R
Wihat are the eeisntiic laste? List &1 kst vn gl St Sutet 14 bl

|1 Foarars mre molscs e s of et

ey
B yion cn i R W b0 maka e yees ool aed BLrlis i 3T Azl vl

Diraw o fgaralive repraseniaion, 1 i, The prijulasing gl ager stockingalid |
%o ri i tha HMO0s, The strangih and
& Larrg-oa shsarrss of nylon mads i Che vkl shae snd |
Ti i s wli usad i pirashate clith repee el
Tocthbre I | R
LB %/? || | Pian ales e B2 ather “unatara fbves
| | (fian, pobrater, Spandes] as el a8 wik
— | mith rogarisains THA and the Botachnolgy of
{ Tl Work with protaie polymers: o Fely Co
e, | crenis rew mebasde of tonng desase ded 0o
tarpet NLllm | marve s vory gl s,
Lish s questions (al least fec).
ot
faprie, ! 1. What are sub-urits?

5, PGR ek i faicss, $48 Coukd Fakn
ey e Colophaea Gondd. pic compaier:

Wital is the authars opirice?

Issue-Based Article Analysis
Senlor 3 Histary
Issua fwritan a8 & question). Wirits 1 summany in your cwn wiids
foarsphrasa).
Wil the Tk Quibecs: .
= - : e elmetion [ ansthes
and the Blee conumie a
; refpresdum) hos been
Pce e d of wefers e wete fa- e o Chuibes. The
L separafion, * ot v el

p-;u.rh e Chudbee. cure .b'\--r,
ashted by Bowchard ol

Pori vanw T weshe. E""-r"‘]‘*
|l'l'],g..-,_lII ather (Anadinn are

whkthive frovm o diskeee and the

Fauderal Govtrrmmeat bas net fokin |
&y g stoad, The, fukure of |
Covadas 5 ot shakie.

Draw a fiqurativa raf

_ANZADy

>N

retin

Ligt wour questions (af least bwa),

—
I Ciudbac spacabes fremm

[orada how cwil H\.;ipem:lm

i bhe lodet o affected
Can Guibec, .nf.fﬂ-ru-?'t W+

o pie. vate doe i+

Dioes the rest a'plg’ﬂ-"'l""
qeet oo b L

‘Whal is your opinion?

ekrdur |
\j e_;,i-, D
[a]

Give one piecs of avidence,

* :?f:-:tr:lo:\;w Amare s B List at least five key wards,

4 P e et b wads 1o lold o into molenuer

e * potymer o reacrangemens |
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e, B E T e » futurs * wpieeffe

Filevanics 16 Wday. This is mpaant of not important becauss . .

Megkon im wary im nL oddy becdute it has crogsed 30 many things and made & md
changee in our bees, it has prodded & far better matesial for many industrize and has almed
the puslic Lo reap Che berefite of thess changes (6.9. no waiting AL &n sLronger,
smagrar aboctings: affordable carper; ste.) Mylon has also opaned up the way for nps
muterals and new tachnologise such s Teflon, pobyester, Spandss, racombinant [hA,
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Fro e Canlence x S a
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rhat toe wedersiued e s reaght be o ftected |

Note-Making Methods

+ Two Column Notes: This is a hierarchical method of note making that requires students to distinguish between
main ideas and supporting details. Students use a chart (such as the cne that follows) to maks notes,
writing the main ideas in the left column and supporting details and information in the right.

Two Column Notes

Class

Topic

Date

Main ldeas

Details or Support
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Organizing Handouts

Some students need help in organizing handouts. Each piece of paper given out should specify whether it is to be

+ used in this class and then recycled

+ filled in and returned to the teacher

+ filed in the student's binder

« Graphic organizers: Teachers can provide students with blank graphic crganizers when the material they are
studying has a particular organizational pattern (e.g., comparison and contrast, cause and effect).

« Mind maps {including clustering and webbing): Mapping is another hierarchical system, showing the relationship
among ideas. The shape of a mind map is determinad by the creator and the content.

Steps:  Mapping involves the following steps:

1.

Identify the main idea of the presentation or reading selection and write it in the centre of the page.
Draw a circle around it.

Write the subtopics and secondary ideas around the main idea. Circle each one and connect it with lines
to the main idea.

Record details around each subtopic. Use single words or brief phrases. Use colours, symbols,
abbreviations and pictures.

Each subtopic may be connected to other subtopics, as well as to the main topic. Use wavy or double lines
to indicate different kinds of connections.

Researching

Students are sometimes required to collect information for a research project at home. It is important that they be taught
appropriate methods of using material from other sources, and that these methods be communicated to adults in the
home when research is assigned as homework. The following three-step research system gives students practica in
summarizing and synthesizing material. It can be sent home as a handout, so that parents are informed and can help

with the research process.

Steps: 1.

Read and Mark: As you read, mark (with a highlighter, sticky notes, or pieces of paper) the parts where
you discover something impaortant.

Talk: When you have finished reading, go back to each of those marked parts and tell yourself or someone
else why you markad them.

Write: Record enly what you teld yourself or someone else.
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One Idea Category

Text Structure Cue Words Frame Questions

1. Description further, also, moreover, too + What is it?
+ Where is it found?

2. Proposition/support above all, indicate, suggest, + What is the thesis?
of course * How is it supported?
3. Argumentation for in conclusion, if, therefore, + What premises support
conclusion for these reasons the conclusion?
4. Conceptdefinition specifically, as, for exampla, + How does it work?
for instance, like + What does it do?

Graphic Organizer

% Details

Two or More Elements Category

Text Structures Cue Words Frame Questions
1. Compare/contrast likewise, while, yete How are they alikp?
regardless, whereas « How do they differ?
2. Problem/salution hecause, instead of, rather + What is the problem?
than, therefore « What is causing it?
3. Causa/effect since, then, if . . . then, so + What is the result?
that, consegquently « What factors caused this to ocour?

Graphic Organizer

Topic: Pollution
Cause Effect
Follutlon cccurs when we introduce more The resulting degradation of land, alr
waste material into the environment than and waterls a threat to the survival
natural processes can eleanup, of all living things.
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Preparing for Tests
Students can use various strategies to prepare for fests:
« Students need to ensure that they
- clearly understand the concepts learned in class
- recognize patterns within the material (e.g., cause and effect, comparison and contrast)
- connect new material to their prior knowledge
+ Students may find it useful to
- predict test questions
- exchange their predicted questions with other students
- practise answering them

Writing Tests

PACER is an acronym for a test writing strategy that involves the following steps:
+ Preview the whole test, taking note of important instructions.

« Arrange your time: Note how many marks are given for each question. Estimate the length of time you can allow
yoursalf for each section of the test.

+ Clue words: Look for and highlight key words (e.q., List, Discuss, Show all your work, Give examples,
Answer any THREE of the following, Draw a diagram).

+ Easy questions first: Find the easy questions and answer them first. If there are multiple-choice queastions,
reduce the choices.

+ Review the test before handing it in. Answer all the questions.

Memorization Strategies

Students often associate studying for tests with memorization. Memorization, however, has a limited role in helping students
prepare for performance tests that involve higher-order thinking skills.

Mnemonics are a useful tool in the instances where memaorization is required. Below are some examples:

« Acronyms are formed by taking the first letter of the words to be remembered in sequence
(E.G., ROY G. BIV for the colours of the spectrum).

« Acrostics are variations of acronyms. They are silly sentences formed with words Beginning with the same letters as the
sequence to be memaorized (2.g9., My Very Eager Mother Jumped Straight Up Near Pluto for the name of the planets).
A silly sentence may contain the actual words to be memorized (e.g., Eight leisured foreigners scaled the welrd haights
contains many of the exceptions to the " before " rule).

+ Rhymes (e.9., "i before e except after ¢.”)

« Visualization invelves creating a mental image of the terms to ke remembered in connection with one ancther. Some
students find it halpful to visualize the notes on a page, espacially if those notes are graphically arranged, as in a mind
map.

Memory Tips
Students can use the findings of brain research to make their study time more efficient:
+ Mew information will be transferred to long-term memaory only if it is reviewed within 10 minutes of learning.

+ Spaced repetition is the most effective mathod of studying. Studying half an hour every day is far more effective than three
hours at the end of the week.

)



THE ORDER AND LOCATION OF THE STRATEGIES LISTED IN THE BROCHURE.

Active
Listening K 1 2 3 4
Stratenies
* Check & * |isten-Think- = KWL * Semantic *Venn Diagrams * Anticipation
« SLANT Pair-Shara * Gallary Walk (Mind) Mapping « COPS Guide
= SWIM = Sort and Predict « Word/Picture = Learning Logs = 5-Step Editing = Active Viswing
Splash {Journal Writing) Checklist « | APS
= Story Mapping * Process Notes * felmit
(Simple Frame) & Exit Slips
* Concept
Organizers
5 6 7 3 SENIOR 1-4
« 3-Point Approach * Paragraph Frame = Word Cycle = Explanation = Knowledge Chart 7. Focus Fres
* Frames & Maps = LINK * Concept Frame Planner * Graphic Write
(e.0. More + PACER * Co-op Co-op = |DEAL Organizer 8. Fact-lssue
complex than * Compare & * Jigsaw = Mote Frames « Sequential Steps Based Article
grade 1) Contrast Frame = Charting the Analysis
+ 303R + RAP Patterns 0. Note Making
* Look It Over * Debates Methods
* CarouselInside- 10. Organizing
Outside Circles Handouts
« Strategies for 11. Research
Independant Skills
Learming # Test Strategies
1. Editing 1. Pacer
2. Note Making (see Grads )
3. DRTA 2. Mnemonics
4. Picture CGue a. Acronyms
Frame b. Acrostics
5. Lesson Frame . Rhymes
E. Reciprocal d. Visualization
Reading 3. Memaory Tips




